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WELCOME/AGENDA 

Presentation: “Literacy Strategies 
6-12” 

• Reading with Purpose (RWP) 

• Steps for setting a great 
Comprehension Purpose Question 
(CPQ) 

• Think, Turn, Talk (TTT) 

• Making Connections 

• Making Inferences & Predictions 

 

 
Sonia Villalón – 

TLI Teacher 
Specialist 
Hanna HS 

 
Angelica 

Martinez – 
ESL Teacher 

 

 

TEXAS LITERACY INITIATIVE GOALS REFLECTION 
 

1. Increase the oral language and preliteracy skills of participating preschool 
children.  
2. Improve the performance of participating K-2 students on early reading 
assessments.  
3. Increase the percentage of participating students who meet or exceed 
proficiency on the state English language arts assessments in grades 3 through 12.        
4. Increase the use of data and data analysis to inform all decision making in 
participating districts, campuses, classrooms, and early learning settings.  
5. Increase the implementation of effective literacy instruction through Literacy 
Lines.  

• What are the connections 
to my work? 

• Who else in my campus 
needs this information? 

• What follow up or actions 
will be needed? 

Next TLI Training:    
Implementation of Cognitive Strategy Routine - Lesson Planning Pending 
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A Focus on Comprehension 
 

 

 
Instructional Routines Cognitive Strategies 

Reading With Purpose Making Connections 

Think-Turn-Talk Creating Mental Images 

Cognitive Strategy Routine Making Inferences & Predictions 

Asking & Answering Questions 

Determining Importance & Summarizing 

2 



Reading with Purpose 

Track your thinking 

CPQ for each reading 

Good to Great! 

3 



Setting a CPQ 

• Step 1: Record Thinking While Reading 
• Step 2: Brainstorm possible CPQs 
• Step 3: Integrate With Teacher Resources if Available 
• Step 4: Select Great CPQs 
• Step 5: Select a CPQ for First, Second, or Third Reading 

4 



CPQs: Going from Good to Great! 
• A good CPQ: 
• Is answered in the 

text either directly or 
indirectly 
 

• Involves some 
student thinking 
 

• Will focus on 
comprehension 

 

• Relates to student 
learning 

• A great CPQ: 
• Cannot be completely 

answered until students have 
read the entire text 

 

• Involves higher order thinking, 
inferences, and text evidence 

 

• Will deepen and extend 
comprehension 
 

• Relates to the comprehension 
strategy currently being        
taught 
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Think-Turn-Talk 
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well-planned ?s 
thoughtful pairs 

3-5 seconds 
time to process 



The Power of Think-Turn-Talk 
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Engagement 
Focus 
Think-time 
Talk-time  

 

 
 
Safe environment 
Application 
Accountability 
Assessment 

 



Cognitive Strategy Routine 
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Consistent Routine 

8 Steps 

6 Cognitive Strategies 



Cognitive Strategy Routine 
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Cognitive Strategies 

Making 
Connections 
 
Asking & 
Answering 
Questions 
 

Creating 
Mental Images 

 

Making 
Inferences & 
Predictions 
 

Determining 
Importance & 
Summarizing 
 

Monitoring & 
Clarifying 
 10 



Making Connections 

Activate/build  
background knowledge 

Making Connections = 
foundational strategy 

Understand  
distracting connections 

11 
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Build? Or Activate? 
Building Background 

Knowledge 
• Students know little or 

nothing about a topic 
 

• May take place 1-2 
weeks before reading 

 

• Takes 3-4 exposures, no 
more than 2 days apart 

Activating Background 
Knowledge 

• Students have some 
knowledge of a topic 

 

• Takes place directly 
prior to reading 

 

• Takes 2-10 minutes 



3 Types of Connections 

13 

Text-to-Self 

  Text-to-Text 

    Text-to-World 
 
 
 
 
 
   

      



Making Inferences and Predictions 

14 

Explicit Instruction 

Scaffold for Success 

Across Content Areas   



Think-Aloud 

Use scaffolds to 
support student 
learning 
 

15 



CPQ: What do we 
learn about the 
woman coming 
into town? 

CPQ 

Think Aloud 

Think-Turn-Talk 16 



Making Inferences Practice 
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“Help children access what they already 
know….      
                           

       Be genuine.  
       Laugh.  
       Love.  
       Be patient.  
 

You’re creating a community of readers 
and thinkers.” (                                                 Miller, 2002, p.26 
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My Background Knowledge 
I know a lot about … 

 

1
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Making Connections 

 
 

This reminds me… 

I remember when… 

 

 

 

 

© 2013 Texas Education Agency / The University of Texas System 



The AUTHOR says
it DIRECTLY.

I have to make an
INFERENCE.

In the Text In My Head
I have to to use clues
from the text and my

background knowledge...
Its says it

right here. I can see those
words.

© 2013 Texas Education Agency / The University of Texas System 



Hurston, Z. (1937). Their eyes were watching god. New York, NY: HarperCollins Publishers. 

Their Eyes Were Watching God, page 1



Their Eyes Were Watching God, page 2



Their Eyes Were Watching God, page 3



Making Inferences Graphic Organizer     Title: ___________________________________________________________________

   CPQ:  _______________________________________________________________________________________________

P. # My Answers to the CPQ 

Direct 
(Explicit) or 
Inference 
(Implicit)? 

Evidence 
(Text Clues) 

Background Knowledge 
(Connections to What I Know) 

Handout 6 



Making Inferences Graphic Organizer     Title: Their Eyes Were Watching God – pp. 1-3 
   CPQ: What do we learn about the woman coming into town?  

P. # My Answers to the CPQ 

Direct 
(Explicit) or 
Inference 
(Implicit)? 

Evidence 
(Text Clues) 

Background Knowledge 
(Connections to What I Know) 

1 

She was coming back 

from burying the dead - 

someone who died 

suddenly. 

direct 

 She had come back from burying

the dead … the sudden dead.

2 

The townspeople used to 

be envious of her but now 

they enjoyed seeing her 

fall on hard times. 

inference 

 Remember the envy

 Swallowed with relish

 Burning statements … laughs

 Coming back in dem overhalls?

 Where’s that blue satin dress?

 All dat money

They are remembering the envy so it 

was in the past. When you relish 

something and the mood comes alive 

that means you enjoy it.  When 

people’s statements burn and when 

they laugh at you, they are being 

mean. She’s dressed like she is poor. 

2 

She’s 40 years old. 

direct 
 What dat ole forty year ole ‘oman

doin’ …

2 

Her hair is long and 

she’s wearing it down 

which isn’t appropriate 

for an older woman. 

inference 

 What dat ole forty year ole ‘oman

doin’ wid her hair swingin’ down

her back like some young gal?

Most women in their 40s don’t wear 

their hair down (which means long) 

like young girls.  The fact that they 

are asking what she thinks she’s 

doing wearing her hair like, that tells 

me they think it’s not appropriate. 

Handout 3 



Bellman, A., Bragg, S., Charles, R., Handlin, W., & Kennedy, D. (2004). Prentice Hall mathematics algebra 2. 

Upper Saddle River, NJ: Pearson Education, Inc. 

Math Text



Making Inferences Graphic Organizer           Title: __________________________________________________________________ 

                                                                               CPQ:  ________________________________________________________________________________________________ 
 

P. # My Answers to the CPQ 

Direct 
(Explicit) or 
Inference 
(Implicit)? 

Evidence 
(Text Clues) 

Background Knowledge 
(Connections to What I Know) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

     

     

• 0 s = 120 mm. 

• 60 s = 28 mm. 

• Water drains from its container 

(says in the problem). 

When water drains from something, the 

level decreases like when you drain a 

bathtub.  It takes time for something to 

drain. It doesn’t happen instantly. 

 

• 60 s = 28 mm. 

At the start of the second minute, there are 

only 28 mm left. My prediction of 39 

mm is higher that the level at the 1 

minute mark. It’s not possible for the 

container to refill itself because it is 

draining. My answer is unreasonable. 

 

Using Quadratic Models, Chapter 5, p. 236 

 

As time elapses, the water 

level decreases. 

 
inference 

b. The water level at 1 

minute is 28 mm, my 

prediction of 39 mm at 3 

minutes is unreasonable. 

 

 

inference 

What information from the table helps you to know  

 
your prediction for b. is reasonable? 

 

Handout 4 



Miller, K., & Levine, J. (2008). Prentice Hall biology. Boston, MA: Pearson Education, Inc. 

Handout 4

Science Text



Making Inferences Graphic Organizer     Title: __________________________________________________________________

   CPQ:  ________________________________________________________________________________________________

P. # My Answers to the CPQ 

Direct 
(Explicit) or 
Inference 
(Implicit)? 

Evidence 
(Text Clues) 

Background Knowledge 
(Connections to What I Know) 

 

 

• At the top of the chart is a

grandfather …

• The grandfather must be

heterozygous for the trait.

• Square represents male; circle female.

• Shaded…expresses the trait; not shaded

does not express trait.

• Horizontal line reps marriage.

• Vertical line reps children.

Both parents have the 

heterozygous genotype 

for the white forelock. 

• Circle (mom) and square (dad) are

shaded.

• The grandfather of the male has the

trait.

• They are linked to two circles

(children).

• Only one circle is shaded.

Dad must be heterozygous, because only 

one of his parents has the trait and he 

has the trait. We don’t’ know about 

mom’s parents, but since only one of 

their kids has the trait, mom has to be 

heterozygous. If she was homozygous, 

then both kids would have the trait. 

Pedigree Charts, Chapter 14, p. 342 

What are the genotypes of both parents on the left in 
the second row? How do you know?

Te
xt

 

At the top of the chart is a 

grandfather. 

Grandfather has the 

heterozygous trait. 
   direct 

Fi
gu

re
 1

4
-3

 

Square represents a male; 

circle a female. Shaded 

shape indicates the trait.  

Horizontal line = 

marriage. Vertical line = 

children. 

   direct 

Fi
gu

re
 1

4
-3

 

inference 

Handout 5 



Making Inferences & 

Predictions 

The clues tell me… 

I think… 

© 2013 Texas Education Agency / The University of Texas System
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